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ABSTRACT

This report provides an evaluation of a three-year,
joint PIGJECt of in-service teacher training for teachers of Africa
in the seventh grade Social Studies curriculum in North Carolina. The
four major areas of concern were: 1) Cognitive Knowledge.About Africa
(including the dispelling of prevalent myths), 2) Teacher Attitudes
Toward Change and Change Agents in the Social Studies Curriculum, 3)
Teaching Methods and Technigues and, 4) Teaching Materials and
Teacher Evaluation of Matcrials. A questionnaire reflecting these
major areas was administered to teachers who had attended the two
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workshops. It was found that the project was successful in all four
major areas and that both attitude and knowledge increased with
exposure to the AAI training. Cooperation among agencies and local
school units was found beneficial. A philosophy of curriculum change
which considers the teacher as a decision-maker was found effective
and the training was judged efficient. The test and questionnaire
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Mr. Harry Stein
School Services Division

The African American Institute

866 United Nations Plaza

New York, New York 10017

Dear Mr. Stein:

Educators throughout North Carolina join me in this expression of
gratitude for the excellent work which you and other African-American
Institute personnel have done in our State.

I have just received a copy of the evaluation report concerning
the teacher training activities of the African-American Institute in

North Carolina and note with pleasure the success of this developmental
undertaking. We are happy to have participated in this endeavor. '

As you expand these and similar activities into other states, please
keep in touch with us here in North Carolina. We will always be glad to
hear from you. ;

Thank you again for your efforts in our behalf.

.SinEEFETy,

pig Phitlips

State Superintentewt of Fublic Instruction




FOREWORD

Since the inception of the Division of Research in 1969, one of its many
roles has been that of providing consultative assistance on evaluation endeavors
by other Divisions within the State Department of Public Instruction. Many of
these evaluation activities deal primarily with determining feasibility, method-
ology, subject mattgr, and results of changes in various phases of publi¢ school
and teacher education.

in a cooperative effort with our Department's Division of Social Studies,
the African-American Institute has conducted a curriculum development project
for the seventh grades throughout North Carolina. The Institute then contracted
with the Division of Research for an evaluation of the project, thereby allowing
us to investigate fully another question'of concern to our colleadues.

We feel privileged to have had the opportunity to work in this capacity
with both the AAI's Séhooi Services Division and the State Department's Division
of Social Studies. 1In addition, we are proud to report that through their
collaboration these organizations have successfully developed an approach to
improving instruction in social studies,

William J. Brown, Jr., Director
Division of Research




PREFACE

In 1970, a national and a state organization, separate but compatible in
mutual interests, discovered that they each had a different reed whfch miaht
have a commonsa1ution;

The School Services vaision of -the African-American Institute was interestec
in developing an effective proaram for implementing curriculum improvement in the
teaching of A%rigai The Saciaf Studies Division of the Notth Carolina Department
of Public Instruction felt a need to prepare the social studies teachers in the
State for the int-oduction of the study of Africa into the seventh arade curriculum.
In addition, they wanted to develop the teachers' abiﬁity tc make improvements in
the new courses on their own after their initial trainina.

Through careful pianning and collaboration, the two organizations were able
to meet their needs. The African-American Institute developed an aéproach to
curriculum improvement through workshop activities with social studies teachers
in North Carclina, and the teachers, in turn, were prepared to incroduce the study
of Africa into the curriculum and also to make continual impravementé in the coﬁrse
hereafter.

The following report is primarily an evaluation of the effectiveness of these
endeavors iﬁ North Carolina and includes sugaestions for improvement in future
a;tivities of a similar nature.

Many persons assisted iﬁ the preparation of this evaiuation repori. Special
appreciation is expressed to the following: Mary Vann Wilkins, who patiently
explained the history of the éndeavar to the evaluator and responded to numekous

drafts of the questionnaire; Bob Evans, who designed the analyses and prepared

iy
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much of the report:. Sidney Johnson, who prepared many drafts of the report:
John Wilson, who conducted the data processing and computer proaramming: and
Roberta Moore, who patiently typed the many, many pages of the preliminary and
final copy.

John Bolton
Evaluator
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AFRICAN-AMERICAN INSTITUTE - OBJECTIVES
AND ROLE IN CURRICULUM CHANGE

The current expansion of‘sncia1 studies curricula to include more African
studies has created a need for teachers to develop competencies in that area. And,
until recent efforts by the School Services Division of the African-American
‘Institute (AAI) and the Social Studies Division of the North Carolina State Depart-
ment of Public Instruction, few of the state's social studies teachers were well
enough prepared through college training or teaching experience to teach this new
material. It was assumed that manyﬂgéd had no training at all and thus knew very
little about Africa.

But this Tack of knowledge may be one of the things that contrinutés to the
success of planning and implementing new courses in African studies, for those
teachers who do accept the challenge of teaching about Africa will find theméélves
in the position of inquiring and learning with their students the truth about a
continent Tong neglected in most curricula and so often subject to misconception.

It is to ne1ping these teachers present a more accurate image of Africarthat AAl's
School Services Division is dedicated. |

Founded in 1953, the African-American Instjtute is a non-profit, service-
oriented organization devoted to furthering African development and to strengthen-
ing understanding between the United States and Africa. To further African devg1nps
ment, it has sponsored scholarship programs fnr.AFrican students in American and
African universities; it has provided secondary, university, and occupational train-
ing for refugees from southern Afnica;'and it has provided study and travel programs
in the United States for Teaders from all areas of African affairs. To promote
greater understanding between America and Afnica, it hnsrsponsored programs to send-

American students to African universities, conducted seminars and conferences on




-9

African affairs and on African-American relations, and provided information about

Africa through Africa Report, a journal of African affairs.

| The School Services Division of the African-American Institute was created in
March, 1969, under a grant from the Carnégie Corporation. The goal of this.division
is to help American educators stimulate interest in teaching about Africa and to
heTp them plan and implement better teaching programs. AAI recognized that changing
world relationships plus the increasing ﬁumber of Black Americans who identify with
Africa as a part of their heritage had created the need for teachers to prepare to
teach African studies. The School Services Division was one response to this need.
The AAI activities with which this report is concerned are the activities of the
School Services ﬁiViSion!

Although its purpose is to help prepare teachers, AAI training is not 1imited
to information inputs. Rather, it provides for a confrontation of attitudes toward
the néw materials with the aim of eliciting teacher self-evaluation; it promotes the
development of organizational skills that will facilitate smooth curriculum chaﬁge;
and it makes an effort to inspire local resource persons so that the program will
continue after direct contact with AAI ceases.

Thus, in preparing teachers for this change, AAI seeks to have them evaluate
their own beliefs, their training, and the ways in which they look at other cultures.
In order to appreciate ﬁhe values of other cultures, teachers must be made aware of
their own misconceptions so that they can provide themselves and their students with
accurate information. Theykmust know how these misconcevntions are perpetuated --that
they often derive from the ways in which Westerners étudy other cultures; that they
often derive from poorly prepared teaching materials; and that they often derive from
the tendency of Westerners to evaluate other cultures in terms of their own_vé1uesi
AAI attémﬁts to minimize such misconceptions by helping students and teac%ers achiéve

a non-Western viewpoint in the study of any culture,

ERIC
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'But teaching about Africa involves more than the dispeliing of myths and stereo-
- types. It involves the carefu]-sé]ectianéof materials and techniques. AAI pravides
Qaiﬁabie assistance in these areas. It seeks to provide basic facts concerning the
5vai13bi1ity of materials, to deve1ép criteria for materials evaluation, and to help
" schoo? units save time and money in purchasing materials. Although AAI has demonstrated
‘a range of student- orientéd teaching techniques, the inquiry method has proved an
exceiient way of studying other cultures. As Barry K. Beyer describes the method, it
' exc1te5 studénts because it offers them the Dppnrtun1ty to pursue their own interests
rand make the1r own know1edge It excites teachers because it enables them to 'teach’
'a_subject about which they are likely to know thy little and it gives them a chance
~to join their students(ih a firsthand learning experiencei“1

Cfeating awareness of myths and stereotgpes, demonstrating skills in material

seie;tion; and introducing new teaching techniques are all ways in which AAI proposed
to help teéchers evaluate their own preparedness to téach about Africa. The provision
of cognitive information was not neglected and facts were presented in support of con-
Lcépts:and ideas.

Helping educators effect smooth curriculum,change is another of the goals toward
which AAI is moving. It seeks to he?p teachers redard éuch changes favorably by help-
ing them understand the need for change; it seeks to .link groups which are involved in
the change so they may coordinite their efforts; and it seeks to strengthen administra-
; tive skills by helping to develop techniques of organizing and managing curriculum
change that will apply to all areas of the social studies curricuium.

Developing teachiﬁg and organizational skills is certainly important to the
success of AAI's training programs, but ultimate succeés depends upon ihe extent to
which programs are continued after direct contact ceases. By conducting local énd

1
“Barry K. Byer, "Africa Through Inquiry," Social Education, 35 (Feb.1971), 147,
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régicnai training sessions, AAI's School Services Division wanted to prepare
teachers to seek positive improvement continually in their teaching and to facili-
tate lateral dissemination through the exchange of ideas, techniques, and methods

among various school systems. To help these systems carry out their pragram, AAI

Preparing teachers, deveioping Drganizaticna1 skills, and providing for

continuation of its programs were all ways in which AAI, through its School Services

Division, proposed to help the Social Studies Division of the North Carolina

Department of Public Instruction implement statewide changes in the social studies

curriculum,
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CHAPTER 2
THE NORTH- CAROLINA PROGRAM

The School Services Division of AAI began planning its North Carolina Program
shortly after its inception in March, 1969. Actual teacher contacts through training
sessions were begun early in 1970.

tive September,1971,) meant that many of the state's teachers would begin teaching
Africaﬁ studies for the first time. The Social Studies Division of the State Depart- .
ment of Public Instruction had determined the need to caﬁduct some type of statewide
program to faciTitate_this curriculum change, so this provided an opportunity for
coverage of the entire state. The Social Studies Division was adequately staffed with
able consultants who were vitally interested in introducing African Studies and very
receptive to the proposal of a "partnership" with AAI for the task at hand. Finally,
AAI corsidered North Carolina as adequately représenﬁative of genera1{zed conditions
(in Social Studies Education) and felt that techniques deveﬁaped here would be trans-
ferable to future @pératiansi |

The time period between AAIl's. first contact with the Social Studies Division
in 1969 and implementation in 1970 was spent %n planning and preparation. The efforts
were concentrated on raising money From foundations and concéptua]izﬁng the roles that
the State and AAIVWDUTd play in the program. - The North Cérgiina effort was supported
in part by grants from the Mary Reynolds Babcock Foundation and the R. J. Reynolds
Tobacco Company. The State in addition to consultative help was able to provide some
suppsrt such as printing, mail services and transportation. At least fifteen fLocaTﬁ

workshops were supported jointly or independently by local school units.
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Although the State, through its Social Studies Diviéian, héé;cﬂnsidefab1e inputs
into the design and.implementation of the workshops, its major role could perhaps be
characterized as administrative. éfate consultants implemented communications,
scheduling, transportation and material pféparation. This énabiedkAAI'ta concentrate
on the program inputs.

The major AAI meetings in North Carolina are shown by the map of "Agrican-
Amesican Institute Workshops." This program inc]udeé both regional and local work-
shops. Due to time constraints this evaluation is 1imited to those workshops '

completed by April 30, 1972.

in April and May, 1972. Emphasis in these sessions was on thematic study of a
particular area, and the theme of the demonstration lesson was urban-rural interaction,
with exampTes'frgm A%riga, Europe, North Carolina, and other parts of the United States.
One purpose of - these sessions was to provide a basis for mini-cﬁurses or units in
existing courses such as geogfaphy or world history. Sites were Wilson, Durham, Sylva,
Guilford County, Gastonia, Rose Hill and Pineérést. Of this series, only the Wilson
workshop was completed in time for inclusion in this evaluation.

The 1970-71 program included four series of regional workshops for seventh
grade Social Stﬁdies teachers. These 23 workshops were held in more than 20
locations across the State. In addition, 15 week-long workshops involved teachers
and administrators from 25 local educational agencies. -Librarians and media person-
nel were also invited so that they might familiarize themselves with available
materials and develop skills in evaluating these materials. FoTTDwiﬁg is a tabula-

tion of dates, locations, and sample agenda for all sessions.
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First Regional Series - April, 1970

Locations:

Activities:

Washington, Wilmington, Durham, Charlotte,

Asheville and Winston Salem

Discussion by an African scholar of common
myths and stereotypes relating to Africa

Demonstration of an inquiry lesson on Africa

Exhibition of instructional materials dealing.
with Africa

Demonstratian of techniques for evaluating audio-
visual material.

Second Regional Series - October, 1970

Locations:

Activities:

Greenvilie, Greensboro and Asheville

Selection of audio-visual materials for use in
teaching about Africa.

Third Regional Series - Springg 1970

Locations:

Activities:

Franklin, Morganton, North Wilkessoro, Salisbury,
Rocky Mount, Fayetteville, Linstan and Graham

Extended demonstration of inquiry teaching
techniques 1n dealing with Africa and Asia

Discussion by Asian and African scholars on’
what to teach about their respective areas -

Demonstration of audio-visual materials available
for use in teaching about the two continents.

Fourth Regional Series - éctcber, 1971

Locations:

Activities:

Williamston, Newton Grove, Garner, High Point,
Leng1r, and Waynesvilie.

Effectlve use of two state-adopted seventh
grade social studies textbooks.

Visual inquiry exercises with pictures,
stamps, and picture post cards

Scale and distance studies W1th maps and
airline flight schedules



Fourth Regional Series
Activities: (cont.)
{

Quantitative data use (census figures, expart—impart
ratios, etc.) in formulating and testing hypotheses
about Africa and Asia.

Model construction for case studies of African/Asian nations,

The local, week-long workshops which were financed by the participating school
systems were held in Winston Salem/Forsyth; Raleigh City and Wake County; Durham City
and Durham County; Alamance County; Asheville (teachers from Ashevi]]e, Buncombe
Fayetteville City and Hoke Céunty; Scotland County; Greensboro City, High Point City
and Guf1ford County; Chafiﬂttelﬁeck1enburg; New Hanover County; Elizabeth City
(teachers from Pasquotank, Chowan, Perquimans and Camden Counties); Carteret County.

The following is a sample agenda for one-week meetingé-

Day I Teaching About Other Cultures

“. rame of reference" when teaching other cultures
- Myths about other cultures .
- Curriculum schemes for teaéhing about other cultures

- Explanation of seventh gréde social studies program
on Africa and Asia.

=il
[ |

Day Teaching About Africa

- Presentation by an African scholar of basic
factual information about Africa

- "Translation" by a social studies educator of
this information into strategies for teaching
about Africa.




-10-

Sample Agenda (cont.)

Day III Inguiry Teaching About Africa
- Conception, formation, and presentatiaﬁ of
inquiry lessons on Africa and Asia
- Emphasis on selection of materials, metheds of

teaching, and interaction among teacher and
students.

Day IV Teaching Abaut Asia As A Cgmparat1ve Model

- Presentation by an Asian scholar of bas1c
factual information about Asia

- "Trans1atiﬂn“ by a social studies educator of this
information into strategies for teaching about Asia.

Day V. . Materials on Africa and Asia

- Presentation of state-adopted texts and their use

- Discussion of other printed materials, of audio-
visual‘material, and an analysis of their use

- Discussion and evaluation of procedures for
developing teaching units.

" In addition to these regional and Tocal workshops, one two-week summer work-
shop was condUEted in Greensboro for teachers from Greensboro, High Point, Asheboro,
Burlington, Mad150n May@dan, and Reidsville., The format was an expanded ver51on of :
that used in the one-week sessions.

In addition to the training sessions, the program, with heip from the Carnegie
Corporation,enabled some key teachers and State Department personne1 to visit West
Africa during the summer of 1970.

The expanded North Carolina program was completed byiJune , 1972, with AAI's
ﬁ?anning for increased activities in other states. Currentiy the North Carolina effort
is being continued on both the State and Local levels. Local units are using their own

staff for training and the State is operating through its Social Studies consultants,

O
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both on an individual visit and group meeting basis. Materials and curriculum advice

continue to ve available to all from AAI on a phone or mail basis.
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* CHAPTER I11
EVALUATION PROCEDURES

The decision to provide for an evaluation which!éxceeded immediate verbal
feedback was considered by the AfricanaAmerican Institute's School Services Diﬁisian
toward the end of 1971. A series of meetings was held with Division of Research
consultants, Social Studies consultants and AAI staff members. Since the North
Carolina program was a developmental Bperéticn, ft was considered necessary to
provide some estimates of effectiveness in all of the areas of concentration
(cognitive information, techniques and methods, evaluatioi of materials, ahd my ths
and stereotypes).

It was agreed that, given the timing of the;éva1uatian, an ex post facto
mailed questionnaire would be an efficient“means of gatehring the required infor-
mation. By December of 1971, the general format for the evaluation was agreeable
to all cgncerned; and meetings were held to produce test and questiannaire items
and to reduce the objectives of th; program to a short specific 1ist. By February,
1972, the general form of the questionnaire was determined. The questionnaire was
to contain oﬁe section of cognitive test itemsQ one section of attitudinal items,
and two sections designed to determine pafticipant'reacticﬁs‘tg teaching techniques
and materiais-evaiuatian'training. (Items for the First two sections of.the question-
naire were subséquent1y selected to reflect myths and stereotypes.)

Following this decision the Division of Research, through the State Board of
Education, contracted with AAI to perform the evaIuatich‘ With the assistance of
the Social Stud1es consultants who had attended the workshops, the quest1gnna1re
was comp]eted and approved by AAI. Labels were prepared from lists of persons who
had attended the workshops. At this time, AAI requested that a group of teachers

who had not attended any sessions be added to the study. 1In April, appfoximate?y

O




-13-

1800 questionnaires were mailed to workshop participants and another 300 were sent
to selected supervisors for distribution to “"control" teachers. These "controls"
were social studies teachers, most of whom were teaching the new seventh grade
‘social studies and had never attended ah AAI workshop..

After the questionnaire was mailed, a teTephéﬁe sﬁrvey form was developed.
Subsequent use of this form provided for a comparison between samples of respond-
ents and non-respondents on a few selected items and opinions.

The total return of the questionnaires was slightly over 700. Some question-
naires arrived too Tate for analysis,and some duplicate mailings were not eliminated
by.cdmparing name lists from individual workshops. Cansidériﬂg the time span of
this studj—ﬁ over thkee years=- and the length of the instrument, this 33% return
seems to indicate a good communications job on tae part of AAI and thé Division of
Social Stud%esi

- 0f the 700 rétﬁrns, 666 were used in the final analysis. (A1l duplicates
which were 1identified were dropped; no quéstionnairé having fewer than 10 items
complete was punched: and thasé which could not be assigned to a group larger than
15 were omitted by the ané]ysis procedures.) 552 of the final respondents werér
teachers who attended the sessions. The remaining 114 had not been exposed to the
AAI training. It should be noted here that thése "control" teachers were not
requested to complete the.final sections of the instrument since they had no expEri?
ences upon whicn to base judgments.

As has been indicated previously, respondents were grouped or categorized.
This grauping'was on the basis of position, workshops attended (or ngnaattEnéance)
and college trainingr(éngiaT Studies vs. others). The information needed for this
procedure was supplied by respgndents on the’caver page of the questionnaire. |

Table I details the grouping.

O
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TABLE I

[T
i

CATEGORIES OF RESPONDENTS

Category | 7 : Percent of
' ' : Total Respcnses

__ (666)

I=

Position

Social Studies Teachers | 557  (432)" 84% '
Supervisors 7 46 7%
Media Specialists and Others 63 9%

Workshop Experience

+ Regional Meeting Only 328 (306)' 49%
Local Meeting Only 91 ( 80)' 14%
Both Regional and Local o 118 . 19%
None - did not attend : 114 (10%) 17%

] College Training

T Social Studies 449 , 67%
] - Other X 217 339

Other Groupings

Social Studies Teachers With 7
~Workshop Exgeriences o 452 69%
Respondents Completing A1l Items 527 - 799

Percent of
- Complete Responses

Evaluation Section for Those Attending Workshop

Top Quarter of Completes | - 134 | 25%
Bottom Quarter of Completes 132 25%

'The figure in parenthesis is the number of "complete" instruments.
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The analysis of results was largely derived from item frequenciés and
percentages for those categories and gréups of interest to AAI. Since the results
were, at the most, ordinal scaled data, Chi Square was selected as the appropriate
statistical test for differences. between groups. An exception was the analysis
performed on the éagnitive knowledge test data, It was assumed that these results
could be judged iﬁtérVa] scale data. Thus, means and standard devﬁaticnsrwere '
calculated énd standard aﬁa!ysis of variance techniques were used.

Interpretation of the results consisted of examination of patterns of responses
for meaning. A scoring scaie_waé devised for the opinion items whfﬁh enabled- a |
division of respcndentssi-those "favorable" toward the training and those character-
ized as "unfavorable." Although most responses fell into the favorable haT% of the
scale, it was felt that the Top ("Favorable") Quarter, and the Bottom ("Unfavakab1e“)
Quarter of the respénse5scéu1ﬂrbé used for comparative purposes.

The reader shoﬁTd be cautioned that conclusions drawn from this evaluation
cannot be interpreted—as causal FETatianshfps since premeasures (befgré the train-
ing) were not obtaingb1eg What can be said is that where changes and patterns 6F
changes are identified, this change did (or did not) support the objectives of the
training program. Fgr’examp1e: One of the basic assﬁmptions of the planning was
that Social Studies teachers as a group were i1l prepared to teach a course on
Africa. ‘A few teachers veﬁémentTy protested this notién in their comments. How-
ever, since 79% of the fgtaT group supported this notion on Item No. 25 and 87%
supported it on Item No. 23, it was concluded that this assumption was supported by
the data. ' -

This example should not suggest thaf comments were frequently challenged,

On- the contrary, all data including comments were considered in reporting the

findings in Chapter Four.
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CHAPTER 4

e BEMN

FINDINGS

i

Cognitive Section

The congitive section, consisting of 16 multiple choice items, was designed tcf ’

.
i o o ; , . , i
' measure the extent to which AAI training increased the participant's knowledge of
?r Africa. Analysis of this section was made in two ways. Overall frequencies were
compiled, and scores were tested for differences according to the participant's
background, AAI training, position, and‘eﬁéiuatigﬂ of AAI. Beiow is a tabulation
of the scores, by group, for this section: f
TABLE II
16 Item Cognitive Instrument on.Africa
i : i ‘ Approximate Percentages
Category Mean Range With Social Studies Trainir
T Position. '
Supervisors 9.72 0-14 32.6
. A1l non-teaching positions 10.36 - 1-16 47.4
7 wgrkshop exper1ence
' i . " Regional oﬁﬂy ' 10.98 1-15 70.1
~ ' Local only 1 r 11.90 5-16 . 58.2
Both regional and 19@@1 11.07 n.a. n.a.
None - did not attend 10.59 0-16 70.2
S. 5. teachers with workshop! 11.25 0-16 72.5
College traihing
SQC?ETEStudiesg 11.36 n.a. 100
Other 10.08 n.a. 0
"Evaluation" section for
those attending workshop
Top quarter of completes . 7
("favorable") : 11.46 4-16 60.0
Bottom quarter of completes: o - )
("unFavarab?e") 11.09 4-15 74.2

n.a. - not available
Q Tin one way analysis of var1ance, for these footnoted categories, the F test is
[ERJf: sighificant at .01 level, 3.81; = 650.

“t test is significant at .DDT 1eve1, t = E.Olgrdgf. = 664,
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Persons who received the most extensive workshop training demonstrated a greater-
knowledge of Africa. Those who attended only local intensive workshops of one week
or longer had higher scores on this instrument than any other group. They were
éﬁgnificant]y better than those with no workshop experience as well as the gréup
who attended only the regional workshop. Those people giving the workshop high
praise ("favorables") scored higher on the average than those giving it an averagé
rating ("unfavorables"). Both groups scored better than did teachers who did
not attend the workshops. |

The value of the workshop can be emphasized by comparing this group of teachers,
who have taught African studies for one year but did not receive the workshop, to
other groups. Seventy percent of these "controls" had been trained in Social Stuﬁies,
s0 these are pecple whose training and teaching experience should have made them
knowledgeable about Africa. Yet, their performance on this iﬁstrument was the Towest
of ALL groups invelved in social studies teaching. This portion of the instrument
seems sensitive to training since those with college training in social studies
scored significantly better than those with other types of training. If this is
indeed the case, the workshop experience apparently provided the participants with
a good deal of factual information siqée the gréup with the highest score - local
workshop only - included fewer sociaf studies teachers (58%) than any other group.

There are, however, some indications that all groups need further training.
Analysis of total frequencies (see Table II1) suggests that teachers still lack
knoﬁ1edge of African historical chronology: only 110, or 17%, of the total group
knew that effective European colonial control over most African territories lasted
about 50 years. Two hundred forty four said 100 years; 177 said 200 years; and
95 said 400 years. There is evidence that social studies teachers have some dif-
ficulty differentiating between the terms "continent" and "cguntry“ when tested
in an indirect manner: To the question, "which of the following statements is most

© _t", 18 replied that Africa is a larger country than the United States;
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n

(637) 1.

(648) 2,

(635) 4.

Table III
PERCENTAGE OF RESPONDENTS
SELECTING EACH ANSWER ON COGNITIVE ITEMS

Answer

In terms of physical characteristics, a most striking fact about Africa as a

. whole is the

7.8 5. Abundance of rainfall,
05" b, Uniform climate.

739 c¢. Lack of navigable rivers and natural harbors.
7.5 d. Great expanse of jungles.

Most of Africa south of the Sahara is covered by:
6.9 a. Jungles.
4.6 b. Sandy deserts.
87.2 Wooded grasslands.

8/.2_c.
1.2 d. Swamps.

Most of Africa's natural resources:

a. Are underdaveloped.

b. Have 1ittle potential value.

c. Have been depleted by unwise use.
d

.3 Can never be reached.

Which of the drawings below most nearly represents the correct size relationship ’
between Africa and the United States?
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The largest amount of African territory still controlled by a non-African nation
is claimed by: (coL 32-38)

_ 1.7 a. The United 5tates.
2.8 b, The U.S.S.R,
1/.1 c. Spain,
78,7 d. Portugal.

The number of African areas remaining under non-African control in 1972 is
between

73i

Ll

a. 2 and 8.
6 b. 9 and 14.

7.2 c. 15 and 20,
2.9 d. Over 20,

5

The term: "apartheid" refers to:

91,
5

a. A policy of complete legal separation of the races.
b. The desire of Africans to govern themselves,
c
d

-

|

+ The establishment of European colonies in Africa.
. The movement for unification among the African states.

ik

The term: "Bantu"is most correctly applied to o

1.2

. A city.

. An island.

- A river,

- A language sub group.

A

The fifteenth and sixteenth European explorations of Africa were motivated by a
desire to:

4,

il
a. Discover the remains of early man.
b. Map the interior of the African continent.
c. Find a route to India,
d. Establish new governments in Africa.

_?n‘l

5
2.0

|

e

Effective European colonial control over most African territories lasted about:

_17.6 a. 50 years,
9.0 b. 100 years.

. 200 years.

. 400 years.

o B o]

Which of the following terms is preferred as a reference to "Black Africa"?

* Tierra del feugo.

. The Dark Continent.

. "Emerging" Africa. .

. African South of the Sahara.

o
=~
o

= T o o <]
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The statement, "we are all Africans", is usually used in reference to the knowledge
that: : (cot 39-43)

America owes all of its cultural heritage to African origins.
Dr. Louis Leakey has discovered the earliest known remains of
man-1ike toolmakers in Africas' Olduvai Gorge.

Africa may well dominate the world before the end of the 21st.
~ century.

10,3 d. Isolationism is a self destructive policy.

LT ]
) .
Ly ol <7

One of the most important current problems facing the independent nations of Africa
is __ :

a. Communistic activities,

_b. Depletijon of natural resources.
c. Economic development.

g med, Constant warfare,

Which of the following statements does not reflect a commonly held myth about
Africa?

Large numbers of wild animals are found roaming all over Africa -

B , especially in the jungle areas.

21.2 b. Africa had no history and had never achieved a high level of
civilization until its d15:overy by Europeans.

c. Disease has constituted a serious limitation to human activities

in Africa. _ ,

Most Africans live in primitive villages ruled by powerful despotic

chiefs.

Which of the following statements is most correct?

. Africa is a larger country than the United States.
3 3 b, Africa is a country of diverse peoples.
EE g c. Africa is the second largest continent,
£ d_ A11 of the above.

A handicap to the study of Africa south of the Sahara is the:

a, The complete absence of any material remains due to
jungle encroachment.
§9 8 b. General absence of written records. :
c. Inaccessibility of many places of h1star1ca1 interest.
d. Continuous outbreaks of tribal warfare.
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41 that Africa is a country of diverse peoples; 188, or 26%; answered correctly
that Africa is the second largest continent; 406, or 61% said the correct answer
was all of these. There remains some evidence of American cultural bias: 137
said the statement, "Africa had no history and never achieved a high Tevel of
civilization until its disgcvery by Europeans", was not a commonly held myth

about Africa; 26 gave a similar response to the statement, "large numbers of

I

wild animals are found roaming all over Africa - espeéia1]y in the jungle areas;'
and 32 said the statement, "most Africans Tive in primitive villages ruled by
powerful despotic chiefs," is not a commonly held myth about Africa. These weré
the most disappointing responses on the cognitive section.

But there were some encouraging replies - which suggest that social studies
teachers are sensitive to current events and that they tend to be aware of the
stereotyping problem. Five hundred Dﬁé,A(75%) knew that Dr. Louis Leakey has
discovered the earliest known remains of man-like toolmakers in Africa's
Olduvai Gorge and that this discovery is the source of the statement "we are all
Africans.” Six hundred one (97% of the tota]);knew that economic development 1s
one of the most pressing problems facing Africa's independent nations. Onty 24
said the most urgent problem was constant warfare. This is particularly significant
in view of the extensive media coverage devoted to recent wars in Africa.

Overall results of the cognitive section indicate that performance on the
cognitive portion improved as exposure to AAI increased. Whather or not partici-
pants had had social studies training does not appear to have affected performance
on this instrument since all groups involved in teaching social studies had basically
the same am@unt; The type of workshop experience received was the most decisive

factor in score djfferences.



Attitudinal Section

Analysis of the attitude section also included comparisons of responses of
participants grouped according to training and position to see in what way, if any,
contact with AAI influenced their attitudinal perception of AAI, Africa, and

Africans. Results show there was very little difference among all groups. Overall

frequencies indicate that a majority of the participants favor both AAI and its
purpose and regard the changes taking place in the social studies curriculum as
positive changes. |

There were only a few significant differences between the responses of those
in different positions, with differing amounts of exposure to the workshop, or with
college training. The percentages in Table IV for the total group reffect the
opinion of these various groups on these items.

The majority of significant differences found were anticipated. That is, those
without the workshop, or with limited exposure, were more uncerta{n on questions

relating to the workshop and AAI. For example, Item #25:

Ins titutes , workshops and other inservice training are poot
substitutes forn college cowrses in subject areas.

PR

Type of Workshop

>
el

Jo-
%)
o

N SA
No Workshop 114 2 10 18 56 14
Regional DnTyl 328 : 3 8 11 58 20
Local Only 91 4 7 | 4 64 21

Both 118 2 9 7 45 37

j, Supervisors, with the workshop experience were 98% in disagreement with this item
] while those in other positions were only 70-80% in disagreement. Similarly,

+ supervisors and those not in social studies teaching positions differed on Item #27:
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i Table IV
f PERCENTAGE OF TOTAL RESPONDENTS (666)
SELECTING EACH RESPONSE ON ATTITUDE ITEMS
Strongly | 7 Strongly
i Agree  Agree Undecided Disagree Disagree
| 17. Studies of other cultures are SA A ? D SD
more important in producing . . o - -
educated students than in con- 93.9 14.3 13.7 50.9 17.3
tributing to international
understanding.
18. A1l students should be taught SA A ? D SD
that any problem (including .. . - ,
religious, economic, moral and 33.3 54.1 06.0 05.7 00.0
social problems) can be sub-
Jected to critical and objec-
tive analysis,
: 19. The best way to dispell untrue  SA A ? D . SD
. myths is to counter the myths . , " e . -
] with more truthful information, 20-2 45.2 02.9 01.4 00.5
20.  The current emphasis on "new" SA A ? D SD
T methods of teaching about Africa 01.4 08.6 21.8 48.0 20.3
] is simply a fad which will soon '
be renlaced by another fad.
21, The "Emerging” African Nations SA A 7 ’ D SD
constitute a real threat to a , . :
peaceful world in the last half 00.9 04.8 14.4 56.7 21.2
of the 20th century.
22. Only the more gifted pupils are SA A ? D sD
capable of learning much from 0 1 " R i
the inquiry approach. 02.3 06.9 10.5 50.3 30.0
23, The most meaningful changes in SA A ? D ~SD
; teaching must be accomplished 37.4 . 46.5 05.1 08.1 02.9
o by teachers rather than by
principals, supervisors and
others. 7
M 24, The materials which a teacher . SA A 7 D sD
T has collected Targely deter- e fvr g - £ 4 1
} mine the directions her class 15.5 57'8, 10.1 15.2 01.5
will follow in its study.




25‘

26.

27,

28.

29,
30.

31.

- 3.
33,

Strongly
Agree

lnstitutes, workshops and other SA
inservice training are poor 02.6

substitutes for college courses
in subject areas.

Since teachers usually have SA
little control of teaching - 24.3

materials purchased for their
use, principals and super-
visors should be included in

- any training which proposes

the use of new materials.

If teachers were provided time SA
during the school day to keep

up with current development in 04.7
their teaching field, there

would be 1ittle need for insti-
tutes and training sessions.

Specialized organizations such SA
as AAI frequently conduct more 7
effective institutes than do 16.5
college teachers.

If successful American business- SA
men were given control of 00.8

America's foreign aid money,

. they could solve many of Africa's

current problems in a short time.

There is no real need to promote SA

extensive changes in social 00.8

studies teaching methods.

In order to do an effective job SA
of teaching about other cul-

tures, the teacher may need to 17.9

challenge personal values of
her/his students.

One of the values of studying SA
other cultures is that most

students gain a finer apprecia- 24.3

tion of their own culture.

Western stereotyping of the Afri- SA
can population is a persistent .-

Agree
A
08.1

60.7

16.5

.6

06.0

63.4

A

difficulty which should be consid- 25.2 64.9

ered in preparing to teach about -
Africa..

Materials designed ONLY to change SA
students' perceptions of Africa

A

should be eliminated by the estab- 05.3 37.1

T1ishment of aeffartive rwdtmnda

-24.

7 7 Strongly

Undecided Disagree Disagree
? D SD
10,7 56.5 22.2
? D SD
08.0 06.2 00.9
7 D SD
14.7 55.4 08.7
? D SD
33.3 08.1 00.5
? D SD
28.8 - 46.7 17.7
? D Sb
12.8 52.3 30.5
? D SD
08.6 05.4 00,3
? D 'SD
08.4 03.8 00.2
? D SD
08.1 01.7 00.2
? D SD
32.3 23.1 0?2 3
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1§ teachens were provided time during the school day Lo
| keep up with cwuent development in thein teaching field,
! thene would be Little need fon institutes and training
584005,
|
i Type_of Position
N SA A2 D S
i , =
Social Studies With Workshop 452 - 4 18 16 52 9
Social Studies Without Workshop 105 8 17 19 51 5
‘ Supervisors 44 2 0 9 84 5
’ "Other" positions 25 0 8 0 76 16
| A third type of expected result was obtained between those with collegiate social
studies training versus all other backgrounds. As with two or three other items, the

social studies group had a greater percentage of responses in the extreme positicns -
e.g. Item #18:

ALL students éhauﬁd be taught that any problem (including
neligious, economic, mornal and social problems) can be
subfected fo oitioal and objective analysdis.

College Training Percentages
1 R N W T SR
Social Studies 449 37 49 6 7 1
"Other" Training 217 . 27 64 6 4 0

Many studies of attitude and change caused by workshop type activities have
produced similar findings, namely that there are usually small differences in
attitude among educators and that attitude surveys quite often provide good infor-

mation on the current status of attitudes within a group. Accardiné?y, a preliminary

:;I " 'Iui i ) IH‘ ii‘ ., . .. ’ “ ‘ ‘

examination of the total group percentages on each item reveals several interesting

item groups.
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[tem #21 supports the idea that the vast majority of the educators sampled
in this study do not believe that the major current concern within Africa (or to
the rest of the world) is a threat of war or actual war. Only six percent of
the total group selected war as the major concern. Item #33, reflecting the
persistent difficulty with stereotypes of Africans in the téaching of social
studies, would seem to indicate that teachers have overcome this problem since
90% of them:agreed with this statement also;

Eighty-three percent of these respondents perceive a néed for extensive
changes in social studies teaching methods as shown by Item #30. Item #24 suggests
that 73% of the groué believe the materials directly avai1ab1é to them determine
the direction for the class. It should bé remembered that materials selection is
one of the keys to AAl's approach to workshoﬁsi While Item #26 is weakened because
it has two ideas, it would seem that since eighty-five percent of the group agree
with the item, the group believes, as do AAI and the State Social Studies Division,
that change is brought about by new materials and the involvement of local change
agents. .

[tems #18, #31 and #34 reveal that these respondents believe almost any problem
may need to challenge personal values of students. A somewhat different view is
held in regard to materials designed only to change perceptions. Perhaps this
reflects a desire in some teachers for change in student belief systems toward the
perception of the instruction. On the other hand, it may reflect a concern about
strong propagaﬁda materials that bear Tittle resemblance to truth.

_The favorable response to Item #22 was encouraging since the comments section

was used by a few people to ‘indicate their belief that the inquiry approach would
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not work with below average students. Eighty percent of the respondents do not
agree that the inquiry method works only with gifted students,

The data from the attitude section indicate that participants favor the intro-
duction of new material and new teaching techniques into the area of social studies.
They also confirm what the preceeding section suggests: that an overwhelming major-
ity of the participants like workshops, perhaps to the point of favoring them over .
college courses, and that a majority of those with the Social Studies - AAI work-

shop were pleased with the experiences provided.

Teaching Materials, and Techniques - Methods

The last two sections of the questionnaire: Teaching Materials, and Techniques-

' Methods, were completed by only those respondents who had received some workshop experi-

ence. Approximately five percent of the remaining 551 questionnaires WerE*either
blank or incomplete in these two sections; therefore, the total number of reported
responses for this section js 527. ,

Results Froﬁ these sections will be presented in two phéses. First, an over-
view of the resuits from the total group will be presented. Following this section
will be a discussion of the results from the higher and Tower quarters of the group
("favorables" and "unfavorables") on their "evaluation" of AAI and the workshopo.

Results of the total group frequencies show that:

A majority approve of AAI's involvement with teaching material.
88% felt that this was a good means of improving instruction
- Most have confidence in AAI approach to material selection.

65% felt that AAI could improve quality and efficiency

of materials selection in their school system
- There was change, though not drastic, in teachers' ability to
evaluate materials. :

+ 35% felt they were better prepared to evaluate material
to a greater extent ’

. 57% felt they were better prepared to evaluate materials
to a limited extent
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:
- Teachers preferred the workshop's visual and aural aids to printed
§ - materials

Order of Preference Number 'Egrcgﬁi Item
1 a3 82  Films
2 418 79 Filmstrips
3 394 75 Maps and atlases
4 318 60 Newspapers and/or slides
5 309 58 Records/tapes/songs
6 287 54 ~ Reference books

7 260 49 Original source material

8 247 47 ~ Supplementary readers -

10 188 36 Teachers guides/class

B _ , : exercises

N 135 26 Journal articles

12,5 127 24 U. N, articles

12.5 127 24 Governmental publications
14 109 21 Bibliographies

i

i

i | 9 246 46 Textbooks
I

I

]

15 63 12 Other (resource people
' postcards, stamps)

3 = The workshops did influence interaction between teachers and those involved
3 in materials selection

P

. 56% had had more discussions with persons involved in
materials selection
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- Many different materials had been purchased since the workshop

19% had purchased 1-3 different materials
24% purchased 4-8 7
+ 29% purchased more than 8

- Most respondents approved‘of AAl's approach to material compared
~ to previous experience

%  Practicality % Variety % Total Costs

/ more practical greater variety 20 more costly

|—a
| o

o |

about the same about the same - 44 about the same

= lo |3

less practical less variety 18 Tess costly

- Teachers came to the workshops primarily for materials information, teach-
ing techniques, and to prepare for teaching new units on Africa

Order of Preference  Number %

1 413 78 Locate new materials for teaching
about Africa

2 390 74 Learn new techniques of teaching
social studies :

3 373 71 Prepare for teaching new units on
Africa

4 342 65 Knowledge of Africa and Africans

5 191 36 Learn methods of curriculum change

6 188 35 Discuss teaching of Africa with other
teachers

7 . 128 . 24 Study stereotyping effect in social
studies

w

= Respondents felt the workshops more nearly filled their needs in methods/
techniques and materials than in information/content

. 66% felt satisfied in methods/techniques
65% felt satisfied in materials

48% in information and content
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- The most effective teaching techniques presented in the workshops were
those centered around visual aids.

75% found visual inquiry using magazine pictures, stamps,
postcards, or filmstrips valuable

40% found critical discussions of films and filmstrips. valuable

40% found scale and distance studies using maps and airline
timetables valuable

- Most of the participants had had 1ittle or no collegiate preparation
to teach about Africa.

' . 35% had taken courses which considered Africa, but felt
inadequately prepared

. 50% had no preparation at all

} - Most felt that more time was needed.
30% felt the amount of time allotted was adequate
3_ . 952% felt more time was needed to cover the topic adequately
3' - A majority of the respondents felt that the AAI presenters were better
H than average.
]‘ ! . 61% felt they were excellent
33% felt they were adequate
I ; - Respnndents considered the new course in African Studies 1ncreased
student interest in social studies to some extent.
23% felt a great increase in interest
52% felt a Timited increase in student interest
- The majority felt student responses to the newer context materials was
positive and most had modified the way they use State-adopted Social
Studies textbooks as a result of the AAI training.

. 69% felt student response was positive

75% felt they had modified the way they use State-adopted texts




~27-

- Most of the respondents felt that some of the ideas were suitable for
almost all students. ‘

69% almost all
9% almost none -
35% felt presenters tended to overestimate interest and talent of
students
- A few of the respondents were able to identify by title one or two of
the paperback texts discussed at the workshop.
21% could remember at Teast one title, such as "Are You Going
To Teach About Africa?"
- Just over half of the group felt the AAI training had clear objectives but
they were able to get a feeling for the general purpose of the training.
55% felt the AAI training had clear objectives
7% felt the total purpose of the training was not really clear

- The group that attended the workshops felt future training should concen-
trate in methods/techniques, materials, and information/content,

Rank Percent Recommending Topic -
1 71 - Methods/Techniques
2 - 68 Materials
3 58

Information/Content

A breoad overview of these results would indicafe that the vast majority of
participants, while not prepared in college to teach African studies, did find the
workshop content oriented toward their needs. The emphasis on visual and aural
materials and ﬁhe 1ﬁqu1ry approach was well received by the teachers. Positive

. attitudes for students were generally reported as well. The participants agreed with

selves with change agents. Furthermore, the respondents wholeheartedly recommend
- that more wgrkéhsps of a very similar nature be held to bring about improvements in

‘=a*uction.
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Information from these last two sections were alse used to form two criterion
groups composed of the upper and Tower quarters of the respondents as measured by an
arbitrary scaling of responses. This scaling attached weights to items such that a
| response pattern might be judged "favorable" or "unfavorable" toward the AAI training
program. Scores for this purpose ranged from a Tow of 1 to a high of 126. The mean
of the total group was 82.43 and the distribution of scores was skewed in a direction
that is most favorable to the waréshcpsi Therefore, the group in the Tower quarter
had scores ranging from 1 - 66 and contains many people who rate the workshop about
average as well as some who were more critical of their experiences. As the discus-
sion of the higher and Tower evaluation groups continues, the fact that many in the
tower quarter are not extremely negative should be remembered,

The simiTaritfes and differences between these two criterion groups as to their

positions, training, and workshop experiences was considered relevant to this study.

"Favorables"” "Unfavorables"
: Top Quarter Evaluators Lower Quarter Evaluators
Activit - (N = 134) (N = 132)
Attended Local Workshop! ! 66 : 27
Attended Regional Workshops _ 157 124
Social Studies Position 114 ' 103
Supervisor N 10 13
Social Studies Training A - 80 98
Other Training 54 34
Mean Score on AFr1can _ )
Cognitive Instrument , 11.46 11.09
Range -of Scores on African ' :
Cognitive Instrument 4-16 4-16
An individual could be counted more than once if they attended more than
one workshop.

The strongest d1fference noticed is in the amount of exposure to the workshops.

Obviously the higher graup has far more exposure than daes the Tower group.

O
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There is some- difference 1in baékground also. It is hypathe51zed that the Tower group
knew somethmg about Africa before the warkshéps Indeed we note that the cognitive
scores on the instrument in Section I are quite similar. Results from the cognitive
instrument were rather sensitive to the amount of training, so it would appear. that
some of the members of the lower group, since many of them did not attend local
sessions, must have received training in college or have developed kngwiédge about
Africa from other sources.

In the discussién that follows, a case is made for a tentative hypothesis which
should be verified in pre-post testing or special queétiﬁﬁs at future workshops. The
hypothesis claims that part 6F this Tower group is critical of AAI in general while
a larger portion consists of people who have taught themse1ves about Africa and were
not favorably impressed with the one day workshops which dealt with more elementary
topics than ‘the local:intensive workshaps |

Thé relative lack of exposure to local workshops may account for the proportion-
ally higher percentage of lower evaluators who, in attitude, were "undecided" about
new methods of teaching about Africa or about organizations such as AAI. In response
to the statement, "the cuwrent Eﬁéhdéié on new methods of Leaching about Africa is
Adlmply a fad which witt é@@ﬁ be replaced by anothen ﬁgd"; 30% of the lower evaluators
were "undecided", but only 8% of the higher evaluators. To the statement, "specialized
ornganizations such as AAI grequently gaﬁdgai mg&é?eﬁﬁaaiiug <nstitutes than do college
teachens”, 42% of the lower evaluators were "undecidgd“i versus only 10% of the higher
evaluators. A tentative conclusion may be drawn that those with least exposure to AAI
were less sure about its purpose. This conclusion receives further support from the
fact that only 12% of the lower evaluators felt that AAI had clear training nbgect1ves
whereas 92% of the higher evaluators felt that it did. Twenty-one percent of the
Tower group thought the total purpose of AAI was not clear while only a fraction of

one percent of the higher group thought so.

Q
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The main difference between these two groups seems to be experiensé in teaching
about Africa. No other part of theiripﬁcfi1es, except for the amount of workshop
experience, reveals any major différencgs and lack of experience with African material
could very well have caused the higher evaluators to react more favorably to the

~training. Eighty-five péycent said they attended the workshops "to gain basi; know-
ledge about Africa and Africans," and only 40% of the lower group came faf that
reason. Most (56%) of the Tower evaluators said they caﬁe "to obtain information
concerning new materials for teaching about Africa:" 52% said "to prepare for
‘teaching new social studies unifs'an Africa;" and 50% came "to become familiar withrz
new techniques in. teaching social studies." Evidence is quite canc]usi&e that many
of the lower evaluators already felt quite competent to»teach African studies.

Regardless of methods used, these findings point to a most successful North
Carolina program. The cognitive test was designed to reflect those facts :ans%déréd
important by the séonsars dF the workshops (AAIl and the Social Studies Division).

It was found that scores did indeed improve as exposure té the workshops increased.

In general all social studies'teachers, and to a lesser extent, other groups,
tended to score high on positive attitude. ("High as postulated by Social Studies
Consultants instrument writers")., The differEncesrbetween groups on this were'sma]I
with less than one third-of the items clearly distinguishing between groups. In
general, those who had attended the Workshops reflected a more positive attitude .

.toward change and the philosophy of AAI and State social studies than did those who
did not attend the workshops. This latter group had a tendency to favor the.
"uncertain” option more frequently.

The final two sections of the instrument requested more direct judgments Q%
the worth of the program. Respondents evaluated their experiences as well as esti-
mated the effects (on change and on students) of the training. The total response

over all items was consistently high ranging between 70% and 90% positive with the

Q
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exception of the time questions. Most felt a need for more and longer wdrkshgﬁsi

‘subscale were "forced" into the "unfavorable" category in order that a comparison

could be made between the top 25% and the bottom 25%.)

The comments also were supportive of the program. Fewer than 15%!were classed
as negative, about 20-25% commented in the spirit of néeded improvement and almost
50% were ccmp1et§1y positive to the extent that they suggested no chanaes (except
more workshops). It was noted that many of those perscﬁs who were negative with
comments fell into the positive group in all other sections. This would suggest

that many of the 15% classed as negative were so toward specific aspects only. The

majority of these aspects were addressed in the summarized comments since they may

serve to point out needed improvements.

ThéSéifindiﬁQS ref1ect!the total success of the Nérth Carolina training
program as planned and implemented by AAl and State Social Studies. The conclusions
and recommendations of the final chapter will include attempts to fit these findings
into a more general context by detailing those conditions which are viewed asrsigniFi—

cant to the (these) results obtained.
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CHAPTER 5

—

g CONCLUSIONS AND RECOMMENDATIONS

Results of 'this evaluation indicate that the North- Carolina program was highly
successful and that ‘much of this success is attributable to AAI planning and imple-
mentation. The overall evaluation of the project, however, cannot overlook the
fact that the decision, made in 1969 by the Social Studies Division, to involve
sccﬁa?vstgdies teachers in some type of training was strongly influenced by the
impending curriculum change at the seventh grade level. Participation and interest
were augmeﬁted by an imﬁediate need to prepare for teaching African studies. AAI
was successful in helping teachers meet this need, and the_intent of this renort
is to provide AAI with information that will be useful in planning and conducting
similar programs. Analysis Ef data collected through the mail survey and of

procedures used at all stages of the project reveals that many factors contributed

i | 'to overall success and that there are a number of ways in which future projects
: of a similar nature can be improved. !

- Summar{zatian'DF the data from tﬁe questionnaire indicates that the vast -

F majority of the participants were social studies teachers who lacked ca]jege
preparation in African studies. The workshop, with its emphasis on visual and
aural materials and the inguiry apprééch was perceived by the teachers as being
oriented toward their needs. These teachers reparted that students responded
pas{t1ve1y to the ideas, techniques, and materials introduced.

- The participants felt, as do AAI and the State Social Studies Division, that

change in curriculum is best accomplished by ihvo1ving supervisors and other personnel
i concerned with the changes. Furthermore, the respondents wholeheartedly recommended.
that more workshops of a very similar nature be held to bring about improvements

in instruction.
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Although the pafﬁicipants were not sure of the specific objectives of the AAi‘
training, they were definitely able to get a feeling for the general nurpose of the
training. Indeed, the cégnitive test-designed to reflect knoW1edgéroF facts
considered important by AAI and the SééiaI Studies Division revealed that scores
improvéd significantly as exposure to the w§rkshap experiences ingréaéedi

AA strong éndorsement of AAl's focus on improving instruction through materials
selection was made by those who participated in workshops. The School Services
Division of AAI was encouraged to continue their quality work in this area.

A telephone survey of respondents and non-respondents found that non-respon-
dents who were too busy to reply to the rather lengthy questionnaire were equally
certain with the respondents that the AAI/Division of Social Studies workshops
were ém%nentTy successful (See Appendix B).

In the opinion of participants, the more lengthy (week-long) workshdps were
ﬁare effective thén the one-day workshops. Probably the most imnortant factors
in this respect were more participant involvement in planning and more time.

The conclusion to be drawn from this evaluation, therefore, is that the School
Services Divﬁsian of AAL, in conjunction with the State Social Studies Division,
éesigned methods of curriculum improvement which were felt by practitioners to be
a reasonable means of approaching this task. These respondents gave comnlete
approval to the materials portion of the training programs and were only slightly
15%5 supportive of the information and methods/techniques portions. The emphasis
on the teacher as a decision maker and change agent was well received. Although

no indications of negative patterns of response. The program was considered
successful in all of its four areas of concern.
The evaluators believe that the following recommendations will be helpful for

future program planning. A]th@ugh'mqst of these are based on the evaluation results,

o Some are cautiously offered for additional consideration.
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If possible, a sufficient supply of training session invitations should be

provided to contact persons so that each prospective participant may receive one.

A number of respondents indicated that they were not sure what to expect when

they attended. Another group completed thg'sessicns with an adequate conception
of the general goals of AAI but without a grasp of the specific objectives of
fhe sessions which they attendéd. Better communication should alleviate both A
of these problems.

"It would seem advantageous to add a practicing teacher nreferab!v one with
AAI exper1ence to the program for all regional workshops. There is a tendency,
supported by this evaluation, for teachers to be somewhat skeptical of "outsider"

-preseﬁtatiéns, especially in the area of methods.

i There were considerable indications that workshans should be reﬁes1aned to

cans1der different levels of knowledge. and teaching ability (w1th respect to

Africa) among teachers. Those teachers with some knowledge of the subjects indi-

cated resentment at the more elementary portions of the training. A simple con-

J . current two-group presentation might yield benefits in future workshops. Prior
gﬁ to the workshop, teachers should be allowed to indicate their level of training

to some of the workshop staff.

Another type of'differentiation gan_a?sc be suggested. Lz far as can be
ascertained from this evaluation, supervisors and administrators receiveﬁ no .
special attentian'excépt for routine correspondence. It might be wise to consider

a statewide conference designed specifically for people who might qualify as

"change agents." A related suggestion is to develop a media presentation of the

gf hﬁghesthUa1ityx(this writer -jould suggest that materials evaluation be considered)
7 which could be presented by local personnel. The initial costs of preparation

!, cou]d be absorbed over a period of usage.

': Planning for the developmental program apparently was limited to the period

of workshop activity. The School Services Division of AAI should now be in a
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position to request a simple written status (With regard to Africa in the Social
Studies curriculum) and to secure égmmitments to some type'of follow-up by the
State or local personnel prior to mounting future ccnceﬁtrated efforts.

Finally, dissemination should receive considerably more emphasis. Educators,
teacher trainers, and the public should be made. aware of these efFQrtsi“;cha1
newspapers are a possible medium in this area. Consideration sﬁou]d be giveﬂ to
the use of a periodic newsletter. If costs of the newsletter wouTHrbe excessive,
selected mailings or constant dropping of "inactives" from a mailing iist might
be partial solutions.

Many .of these suggestions are based on comments submitted by narticipants
who, while suggesting improvements, were also praising both the State and AAI for
the enormous amount of help they had received. But the facts remain that many:
teachers, by their own admission, are still poorly prepared to teach about A%rica;
they need more help; and they want it.

There is a tradition that no evaluation report is comnlete without suggestions
for further study or improved evaluation techﬁiquesi‘ The following suggestions are
sincerely tendered: more timely evaluations could be shorter and more cost effec-
tive; they could also include pre-measures so that carsal relations could be estab-
lished--major attitudinal changes are relatively rare; and consideration might be

given to obtaining more direct student measures.
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Comments From Partijcipants

The evaluation plan included opportunity for participants to record whatever:
comments they wished to submit abeut the program. These comments were inspected
individually and grouped according to their nature and/or subject. The Féiiowing
céﬁments are specific enough to be éansidered part of the findings of this study.

These suggestions should be considered for future program development,

were numerous
. f%me was inadequate, especially in the regional workshop:
"The Lime alloitted was oo shont - everything seemed rushed.”

"The Institute is fine, but cannot make up fon Lack of back-
ground. Tt just Lan't possible in a couple of hours every

couple of yearns to twwm out experts on Agriea.”

"There was Zoo much to be presented in the amount of time
atloitted fon each part of the AAT. Othewwise - very
internesting!"

"The workshop was crammed into Zoo shont a span of time

uith too many people there fon adequate discussions.

Materials display was not available Long enough o be.
adequately inspected and evaluated.": !

+  Future workshops should include persons in other positions and be
expanded into other curriculum areas:

"1 think that they (the workshops) should be continued in
the fontheoming years. They should not only be Limited o
Africa. They would be helpful in the area of English where
the new Linguistic approach is being introduced and taught."

"T would Like to.see workshops of this type fon other a¢a343’
Auch as Asia." : .

"I Zhink Zhe couwrse should be continued and should be a
fequinement fon those who teach in the uppen grades.”

"I am of the opinion that all Zeachens, supervisons,
- prinelpakls, and administratons should take workshops on
African culture,"
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Future workshops should be for renewal credit:

"Morne Norih Carnolina colleges should have these instifutes -
they could be of Longer duration fon monre Learning and

at the same iime give more nrenewal cnedit on centigicates
than the one hour Local eredit. They should be tuition gree.”

"1 would Like to see more workshops offered throughout the
state fon docial studies teachers and forn renewal credit.
You Learn 80 very mueh! 1t often means more to your classes
and your effectivencss as a teacher than does taking a
college couwrse and writing a team papern!!" ’

"Several workshops should be given annually with centigicate
fenewal oredit at all Levels."

‘A large number feﬁtﬁthatwgcheduljng both in terms of the school year and the

work day could be improved

Earlier in the year would be helpful:

"1t would have been monre helpful £if the workshop could have
been scheduled before the school year began.”

"I went Zo the wonrkshop the end of Octobex wondering why -
At was not held September 18%. - Perhaps next yearn Lt could

. be held earlien fon the benegit of teachers Like me who
are not §ully prepared to teach about Africa."

Perhaps workshops could be held on a non-teaching day, at night, or
for shorter periods: ) :

"I1's very hand to teach all -day and then go o a
wonkshop, especially with our afien-school duties.

I was exhausted by the end.. 1 see a need for shonten
dessions and a better time to hold them than after a
full days wonk,'

"Oun time element is my only complaint. Oun workshop

med drom 2:30 - 6:00 PM for give days. Aften Leaching
for 6 hours, it was often difficult to keep a fresh mind
for 3°1/2 houns. 1 Zhink maybe two hours daily fon 10 days
would have been betten."

"T would prefer wonrkshops being held on non-zeaching days."
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. Pérhaps workshops could be held on a non-teaching day, at night, or for
shorter periods: (cont.) :

"T would Like to see the workshops offered at night on in the
Aummen (fon credit). The problems we had getting o the
meetings Left many of us with an unrelaxed atmosphere.”

"The wons part of the workshop in our area was that it was
held in one week, all five days, from 3:30 - 7:00 PM. We
were worn out after teaching all day and ithen spending so
much time Zhere. 1t would have been much better if we had
had no more than two of these sessions per week, over a three
week period.” , :

Most of the student related comments centered mainly around student abilities

Some felt the materials andltechniques were not satisfactory for the
slower students: .

"Many of my situdents are slow Learners. They aimply would
noi be able o ghasp if 1 presented my Lessons the way the
AAT did. Thein reasoning power is verny Limited."

"The workshop which T attended was very interesting and
stimubating. Howeven, the students 1 teach have very

Limited ab.ility and intenests; s0, 1 could use few of

youwr suggestions.”

"There was nothing presented that 1 et I coutd employ
with my situdents as mest of them are below grade Level in -
ability. "

"Many of the ideas presented nelied on high interest in
neading by the students. Unfortunately, too many of the
students have ghreat difficulty reading and wiiting."
’ !
Other teachers reported success in using AAI techniques with the
slower students: v

"The best concepts of this approach allow even the non-
readens to Learn and enjoy about the wonld around them."

"I have used many of the ideas and iéghniqugé and found
very positive nesults. The inquiny techniques were very
helpgul with slowen students,"
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. Other teachers reported success in using AAI techniques with the
slower students: (cont.) :

"The AAI .instructorns gave me somé conciele, usable
approaches for me to use in approaching such a new
area. I especially appreciate the assumptions that
#1 zthe students cannot nead; and #2 there will be
no available money for nesowrces.”

"Thank you fon éaﬁingri&ié workshop available to us . .
The session 1 found most helpful was the one on
molivation of the sLow Leanner.".

helpful
.« The inquiry method does work:

"Many of the techniques and methods 1 have used all yean
Long for both a situdy of Afrnica and Asia, 1 gound that
these new methods greatly increased my students' intenest
and achievement. One thing for sure: The new meihods o4
Leaching soclal studies do work."

"I gained a great insight Zo teaching the Lnquiny way.
Everny possdible chance 1 tny 1o make use of it as far as
possible." . :

"The AAT workshops have been EXCELLENT - not only did 1
Learn various shills to improve my Zeaching, but I also
Learned valuable information on Agrnica. 1 had had no
pormal insthuction in dinquiry teechniques prior to the
workshop. As a resull of the workshops, T can say I am
definitely a much betten teacher and 1've neached mone
students. Utilizing Zhe methodology 1 Learned in the
workshops has nesulted in outstanding student .interesi,
I1£'s great Lo be able to twwn Atudents on!!"

. But a few were a little unsure about it:

"At these workshops, evernyone talks about the Lnquiny
approach, but I have yet seen any presentens Atant
. fnom the ground and explain the wophroach whexreby the
Leachens can Learn how to use this approach. 1 have
Lalked to a numbern of social studies teachers around
the state and nobody really has a good idea of how this
approach works, and why this L5 considered so much bettenr
than othern approaches.” :
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Several camments”w2f§mﬁire§te§7tawaxﬁgjackfgf teacher preparation in African

studies

Because of this lack of preparation, many wanted more emphasis on
subject matter:

"Beoaus e many of us have noi been properly trained in
Afrniecan historny, T would Like to sece a Litile monre
emphasis on subject mattern.”

"Lack of teachen preparation in background maternials
concerning Africa should be the main emphasis of the
program . . . . Most social studies majons Like
myself who graduated ten orn more years ago have no
backghround in African historny whatsoevern."

"More information about each section or countrny . . .
Less on technique method of Zeaching. 14 a teacher
knows, she or he can better develop the method of
L2aching more suitable to theirn group of children."

. Some felt their lack of preparation caused difficulty in appreciating
the workshops: . , o

"I found the workshop most effective but I had had no
preparation of study on Africa. Because of my Lgnorance
0f Africa at the onset of the workshop, it was somewhat
difficult for me to {ully appreciate the techniques and
methods presented.” :

"The wonrkshop could have been more undewstandable to me
44 1 had had some knowledge of the cowwe before 1
attended the wonkshop.”

« At least one person suggested a possible Sciutians_

"As a social studies maforn 1 was familicrn with the
techniques, materials, and methods presented by the
AAT, and thus did not §ind the sessions to be particu-
Larly valuable. Fon the non-social studies teacher,

the blitz method may have been a bit overwhelming, but
exposure Lo the Lnquiny approach would be usedil.

I Think two groups would have helped in owr session.
Those with background in the {field would not be
wasting time on repetition., Those without backgrounds
could concentrate on fundamental Learning concepts."
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[he presenters were good, but these are ways in which they could improve

They should not talk down to teachers or assume that they, know
so little:

"One of the presenters in particular talked 'down'
to the teachens. The one Agrican gave a slanted
point of view. Nevertheless, 1 felt the workshop
Ain general served its purpose.”

"Much of the time 1 felt the presenters thought 1
knew nothing on verny Little." :

They should not conduct identical workshops:

"T attended two AAT wonkshops on Africa. Each
workshop did much the same thing using the same
material. 1 didn'Z see the need fon two almost
Ldentical wonrkshops." .

"I thoroughly enjoyed the §inst one . . . but the
second one . . . was repetitious having the very
sdame speakens with the same examples and talks,

If they had been different it would have been much
more effective."”

Presentations should not be too commercialized:
"Too commercialized in promoting AAT material."”
"For heaven's sake, send us another educaton to )
'hedo' Agrica and Leave Madison Avenue 4in New York,"

Presenters and evaluators should not assume that they have discovered
a new world of teaching: :

"Questionnaire seems to imply :

a. AAI has discovered a new world of Zeaching

b. ALL teachers woefully prepared to teach African cultures

c. ALL teachens Lack fteacher tnaining and teaching shills
prior Lo atfending workshops

Above assumpiions simply not so. Workshop helpful fon nefreshen
thaining fonr shilled and hnowledgeable teachers, but totally '
Ainadequate training forn a poorly prepared teachenr."

"Some of the U.S. presenters seem 2o think that evenything
they do is new and diffenent and it isn't — therefore it
can become boresome." :
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Some thought the whole thing was a waste of time

"1 thought the workshop was a wasfe of time. The
presentation was boring and 1 felt it quite impractical.
11 did not improve my teaching and nedither did it provide
one with cheap resources. 1 was quite disappointed.”

"The one-day . . . workshop offered no rew on éimmng
revelations to our teacherns. 1t seems fo me that your
best suit is not p&&éamfﬁthLﬁﬂé but matenials; and 1
woukd necommend thaf you AEick %o this. Oun teachers,
oh oun State Department could have preseated a much
mone Lnspiring workshop . . . . 1% was undewhelming -
to say the Least - Do a battan fob on gef oul of Zthe
workshop business; dan L wasZe time with dull, mediocre
presentations .

"The teachens going o the workshop, from this schaol,
wene manaﬁy Zold they wenre going - no pheview of what
to expect, Little said as to purpose, goal, efc. Just
a go on oven there kind of atiitude.”

"T attended a conference Lin April oh May of 1971. When
1 went 1 thought the meeting was going o be about.
adopting new Zextbooks for high school. Instead the
meeting was mostly about Africa.”

And. gajnéfgauidfhardiy contain their enthusiasm

"My reactions Lo all AAT presentations 1 have witnessed

are 40 positive and enthusiastic as to sound a bii
suspicious, but these reactions are honest and sincere
ngue.niha&eéé Can&&dmng i’he. size and umab&iy 015

fon me Zo see how the pfnaé entens could have done betien.

They always had much of value Zo everyone who was Linterested
and willing to profit from the presentation. North Carolina
48 fortunate fo have had the services of this entire group,
and Lt L8 my sdincere hope that the nelationship can continue
until the new secondary social studies sequence {5 completlely
phased in statewide, and even aften that.” _

"Uéu.cie&ﬁy when social studies workshops are held, for me this
A5 a dull day. Howevern, 1 can truthfully say that 1 have
l never had a more é&m&ﬁ&tﬁﬂg and informative experience
EI{IC than the presentations of the Aal stadf at a Local workshop."
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And some could hardly contain their enthusiasm (cont.)

"I neally enjoyed it. 1 felt a Little excited and chanrged
up when I Zeft. 1 was very glad to have gone.”

"As a nesult of the workshops conducted by AAT in owr 4chool
system, Leachens and students seem more excited about social
siudies than ever before, Fon the §insz time, students anre
doing social studies hather than just neading about it., Ue
are gheatly indebted £o AAI forn all thein efforts in helping
us to improve the quality of social studies education in

our schookls,”

"Y' okl did good."

The most obvious thing about the majority of persons submitting comments is
that they 1ike workshops and want more of them, Introduction to this new material
on Africa has made them aware of the gaps in their professional training. Many
see workshops as more desirable for filling these gaps tﬁan coi?ege courses because
they can offer an immediate answer to the teacher's specific needs. A person Teaviﬁg
one of these sessions often takes with him ideas and techniques that can be put to
work in the classroom immediately. This large number of requests for more workshops,
even by persons who attended local, intensive sessions, provides another indication
that teachers stil] feel inadequately prepared to teach about Africa and Asia and

that they want more help.




- SECTION TWO




APPENDIX A
FREQUENCIES OF RESPONDENTS SELECTING EACH RESPONSE FROM THE AAI QUESTIONNAIRE ON
"TEACHING MATERIALS" AND "TECHNIQUE/METHOD" SECTIC)NS!l

]
Responses from Section I are reported in Table III

Responses from Section II are reported in Table IV
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Appendix -1-

FREQUENCIES OF RESPONDENTS SELECTING EACH RESPONSE ON
"TEACHING MATERIALS" AND "TECHNIQUE/METHOD" SECTIONS

In your opinion, should an agency such as AAI concern itself with teaching materials?

5_a. VYes, this is a good means of improving instruction.
34 b. Yes, this service benefits schools by saving money.
2 _¢. No, this service is not necessary.

T d. No, salesmen can provide all the needed information.
25 _e. Not sure. -

Have you been able to develop new teaching units on Africa primarily as a result of
materials introduced by AAI? :

Yes, have developed new units bzsed on AAI introduced materials.
Yes, have developed new units; not necessarily based on AAI.

No, have not developed new units; have used some AAI material.

No, have not used any of the materials introduced at the workshops.

i

Have you, as a result of the AAI workshop(s), become better able to critically
evaluate new materials designed for class use?

_a. Yes, a great extent.
501 b. Yes, a limited extent.
€. No, not at all.

s

As a result of the AAI training, to what extent have you "discovered" and used
readily available materials of which you were unaware?

3. To a great extent,
- 289 b. To some extent. _
TT5" ¢. To a limited extent.
_ 33 d. Not at all.

101 a

Assuming they could be hired, what quality job of materials selection do you believe
AAI personnel could do for your school system? ;

They would improve both quality and efficiency.

They would become frustrated in our situation.

They would do about as well as we do.

They would fail to satisfactorily accomplish the job.

34

b2

8
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7434 6, Please indicate by marking the appropriate box, whi
§ you consider most useful in teaching about Africa.

Bk, &
'

[ATE———

Lkl

418
260
434
246
287
247
318
394
127
188
309
127
109
137

6

[ )

Has attendance at the AAI workshops resulted in im
between teachers and others involved in materials

5T
—57

How would you characterize
in the teaching of Africa?

91

1= W B

el

Filmstrips

Original source materials

Films

Textbooks

Reference books

supplementary readers
Newspapers and/ér slides

Maps and atlases
Gavernmenta1ipublicatians
Teachers guides/class exercises

Records / tapes / songs

- U. N. Publications

Bibliographies
Journal articles

Other

~ (PTease specify)

a. Not applicable at my school.
b, Yes. ,
c.

No,
d, Not sure.

+ Highly positive.
Positive.
Neutral.
-Negative.

Not applicable.

Appendix -2-

ch of the following of materials
(Check as many as apply).

proved working relationships
selection and purchasing?

student responses to your use of newer nontext materials
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Appendix -3-

473 9. The difficulty level of materials (other than State adopted texts) exhibited at the
AAI workshop was suitable for __ —__ of my students.

. All.

. Most.

. About half.
A few.

. None.

—
[
oo

M Ce o o

498 10. Approximately how many different materials (don't count multiple copies of same
materials) for teaching Africa has your school obtained since you attended the

workshop?

, 0

, 1=3

. 4-8

. More than 8 \
. Don't know.

B

| [
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509 11, In your opinion, can the materials selection teéhniques proposed by AAI be success-
fully us§d in the selection of materials for other subjects (such as Science, English
and Math)? ,

—29 a. Yes,
__14 b, No.

— 196 c. Not sure.
495 12. The gquan
[ coul

tity of materials produced for teachers of Africa during the past ten years
best be characterized as . - o .

206 a. Relatively small.
189 b, Relatively large.
32" c. Overwhelming.

68 d. Much too small.

501 13. The quality of all materials designed Far’teachers of Africa during the past ten
years could best be described as:

a. All good.

b. Most good.

c. Great variability.
d. Most bad.

2. A1l bad.

-

- 474 14, Compared to previous practices (in your experience), how would you rate the AAI.
approach to materials? :

Practicality =~ Variety Total Costs

360 more practical - 386 gfeater'variety 104 more costly

97 about the same Bé-abnut'the same EED'Vabéut the same

14 less practical = 4 Tess variety - 97 less costly



50115.

115 16,
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6 18.

Appendix -4-

Since attending the African workshops, have you had more discussions with other
persons in your school who are involved in materfals selection and/or purchasing?

295 a. Yes,
| b. About the same,
31 c. Not sure.

Please identify (by title) any two of the paperback texts or supplementary readers
discussed at the workshops.
!
114 a, -
] b;,fi i - - — . —

SECTION IV - TECHNIQUE / METHOD
Which of the following objectives expresses your reasons for attending the AAl
workshop training? (Check all which apply.)
342 1. To gain basic knowledge about Africa and Africans.

128 2, To study stereatypeé and the effects of stereotyping on teaching about
other cultures.

391 To become familiar with new techniques in teaching social studies.

413 To obtain inFaEmatian concerning new materials for teaching about Africa.

191 To learn some basic-techniques and principles of curriculum change.

188 To discuss the teaching of Africa with cthE?'teachers.

3
4
5
373 6. To prepare for teaching new social studies units on Africa.
7 _
17 8

. Other (specify)

If there,hésr been curriculum change in your school's 7th Grade Social Studies
Program in the past three years, was this change a result of:

2 a. AAT workshops.

175 b. AAI workshops plus other influences.

185 c. Other influences only

64 d. Not applicable/no curriculum change.
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How many of the teaching techniques presented at the AAI workshops did you perceive
as useful for your classes?
6 a. 0
232 b. 1-3
154 c. 4-6
77 d.  More than 6.

As of this date how many of the teaching techniques presented at the AAI Institutes
have you actually used with your classes? '

29 a, 0
271 b, 1-3
101 c. 4-6

50 d. More than 6.

As a result of the AAI training, have you changed the ways in which your students

use the state-adopted Social Studies textbooks?
123 a. Yes, to a great extent.
276 b.  Yes, to a Tim%ted extent. .
58 ¢. No change.

To what degree has the introduction of a study unit on Africa resulted in more
student interest in Social Studies?

104 a. To a great degree.

243 b. To a Timited degree.
13 c.  Student interest has decreased.

60 d.  There has been no change.
52 e. Not applicable.
How wpuid'yeu rate your college tra%ning in preparing you to teach abaut’Afri:a?

TD 3. Highly adequate.

55 b.  Adequate. _

183 c. Inadequate, but some courses ' considered Africa.

261 d.  No preparation.
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the following areas did the AAI workshops most nearly fulfill your needs

for improving instruction about Africa? (check all applicable responses,)

, 346 a.
I 251 b,
' 343 c.

190 d.

I 8 e.

375 25. In which of

|

306 b.
361 c.
147 d.

9 e,

375 a.

Methods / techniques.

Information / content.

Materials.

Attitudes toward non-Western studies.

Other

the following areas should future AAI training be concentrated?
Methods / techniques,

Information / content.

Materials.

Attitudes toward non-Western Studies.

Dther

10 26. How did you gain your single best understanding of the inquiry approach to Social
- Studies teaching? B -

185 a.
73 b.
64 c.
17 d.
79 e.
68 f.
24 g.

From AAI workshop training.

Fraﬁ other training.

From reading and'preparatign for teaching.
From other teachers.

From actually using inquiry with classes. .
A1l of the above.

Not applicable.

97 27. (a) Please indicate which}ﬁf the following techniques you have found valuable in
teaching your Social Studies students about Africa. (Check all which apply.)

211 a.
397 b.

L

17

ERIC %2

[= B

Studies of scale and distanée using maps and airline timetables.
Visual.inquiry using magazine pictures, stamps, postcards or filmstrips,
Quantitative data suéh as population figures or export/import ratios.

Prayers from different'éu1turesi'
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27. (Continued)

103 a. similarities and differences in career preferences of African and
American Students.

165 b. Talks by persons who have 1ived in Africa.
293 ¢, Critical discussions of films and filmstrips.
84 d. Analysis of tﬁe African's view of the United States.

13 e. Other - .

B , (Specify) o
(b) Have any of the above techniques proved useful for subjects other than Social
Studies? \
290 a. Yes.
23 b. No.
157 ¢.  Don't know.

28. What partian of your Social Studies course (answer for one course on1y) was devoted
to the study of Africa in the year prior to your attendance at the AAI workshop.

215 a. None.

141 b. some, but less than 1/2.
12 c. More than 1/2,

106

(=N

Not applicable,

29. Please evaluate the effectiveness of the AAI training by checking as many of the
following statements as apply:

156 the amount of time allotted was adequate.
272 more time was needed in order to cover the topics adequately,
316 discussions of presentations were helpful,
147 there was too little opportunity to discuss the presentation.
T14" many of the ideas were unrealistic in terms of time and resources.
339 many of the ideas had direct practical applications for teachers.
T83™ the AAI presenters tended to overestimate the interest and talents of
students. : : '
_74__ the AAI presenters tended to overestimate the interest and talents of
teachers. , !
364 some of the ideas seemed suitable for almost all students.
_ some of. the ideas seemed suitable for almost no students.
_23_ the same results could have been obtained by mailing printed materials
- to each teacher. = : : :
354  the AAI staff demonstrated a talent for stimulating presentations.
' _ there was very little new or unknown material in these presentations.
_ I am now much better informed about Africa and about teaching other

———— .

- cultures,

l;BJﬂ;( . 292 . the AAI training had clear objectives.

_ the total purpose of the AAI training was not reallv crloam
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514 30. Do you believe that most teachers (regardless of subject) would benefit from train-
ing similar to that supplied by AAI? :

394 a. yeg,
16 b. No.
104 c. Not sure.
02 31. Presenters could best be described as:
323 a. Excellent.
172 b. Adequate.

7 ¢ poor.

32. A1l comments you wisﬁ,tc record concerning the African American Institutes/workshops
will be most helpful in this evaluation. Please use the remainder of this page.

Thank you,
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APPENDIX B

TELEPHONE SURVEY OF RESPONDENTS AND NON-RESPONDENTS
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After the cutoff date in mid-June, a telephone survey of respondents
and non-respondents was conducted by the Division of Research. The eight
questions asked covered reasons for not answering the questionnaire,
general reactions to the workshops, current pé§1t1nn transfer of learning
from the workshop and general use of materials. Forty-eight non-respondents
(to represent the 1400 non-respondents) were selected randomly from mailing
lists. The fifteen Téspﬂﬂdént51ChOSéﬁ to represent the respondents were
similarly selected. Results from the sample of respondents were compared
to the results from the total respondent group on composition of the
group and replies to specific questions. Aftér‘these were judged representative,
the replies from the non-respondents were compared with the representative
respondent replies as well as the replies from all respondents.

One of the more interesting findings from the non-respondents was that
29 ﬁercent of the greup did not réceive questicnnaires These peupTe

the three-year per1ad ccvered by the warkshaps as we]1 as prab]ems in the

ma11 deT1very ;ystem
- Another surprising stat15t1c was the Fact that one thTrd of the non-

-respondents reported they did not attend any AAI sessions. Should this
 statistic be 'a reascnable estimate of the population parameter, there were

apparently some errors in the name 1ists. Furthermore, the rate of return
on questi@nna%res would be higher than the 33% feported.

Many reasons were offered for not returning the questionnaire. The
most prevalent being teachers were very busy at the end of the school year
when the instrument was received. The most interesting was from a lady

‘who was favorable to the workshops but resented having to do the questionnaire,

especially the cognitive test. She did not approve of being tested and
neither did her husband; so he tare up the questionnaire! Briefly these

results show: . e
- Most of the non-respondents-were social studies teachers in the

seventh grade
88% were social studies teachers and 82% were in the seventh grade
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- The majority were favorable to and were using ideas obtained at
the workshop '
61% were positive and using results

25% were positive but had no opportunity to use resu1ts
88% felt the consultants stimulated them to improve their instruction

- These teachers are overwhelmingly in favor of training similar
to that provided by AAI v | ' , '
90% felt most teachers, regardless of subject, wziuld benefit
- Most felt that materials determine direction of classes and that .
AAI had helped them to evaiuate and 1acate African materials.

747 Fe1t AAI he]ped on Afr1can mater1a13

Comments generally were FavarabTE'andrteachers interviewed asked for
more of the same - part1cu1ar1y more work with the 1nqu1ry methods.

The respﬂndent samp1e was sat15factgr11y representative of the total
group. Eighty percent were social studies teachers who were positive
(87%) toward their workshop experience and were using ideas, techniques and
'materials introduced at the workshop by stimulating (87%) consultants.
Seventy-four percent felt materials often determine classroom direction
and' that the workshop helped (80%) of them in evaluation and location
of African materials. Almost all (93%) felt that regardless of subject,
most teachers would benefit from traiging similar to that sﬁppiied by AAI.




